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Webinar Tips

Close all programs 
& browsers to 
maximize bandwidth

Exit & re-enter 
the webinar if you 
experience a lag

Use the Questions feature
for technical assistance 
(and to ask a question!)

The recording, resources 
& certificate will be sent 
by email
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What We Will Cover Today
• The Simple View of Reading as a framework that 

provides definitions of dyslexia and other types of word 
reading difficulties 

• The critical components of structured literacy 
instruction and the principles that guide how those 
components are taught 

• What early reading instruction should look like across 
tiers of instruction in general education for students at 
risk for reading difficulties, including dyslexia
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Simple View of Reading

Gough and Tunmer, 1986
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Simple View of Reading

6

Kilpatrick, 2015
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Students with Word Reading Difficulties

7

Kilpatrick, 2015
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The term dyslexic is used to refer to students with 
adequate language comprehension, but weak 
word recognition (decoding) skills.

What is Dyslexia?

8
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• a specific learning disability
• neurobiological in origin
• characterized by difficulties with accurate and/or fluent 

word recognition and by poor spelling and decoding 
abilities
• difficulties typically result from a deficit in the phonological 

component of language
• unexpected in relation to other cognitive abilities and 

provision of effective classroom instruction
• secondary consequences of reduced reading 

comprehension, growth of vocabulary and background 
knowledge

What is Dyslexia?
9

International Dyslexia Association, 2002
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• Poor phonemic awareness
• Poor phonemic blending
• Poor rapid automatized naming
• Poor phonological working memory; and 
• Poor nonword reading/letter-sound skills

Kilpatrick, 2018

Phonological-Core Deficit as Source for 
the Word Reading Difficulties:

10
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State of Dyslexia

https://improvingliteracy.org/state-of-dyslexia
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As per SB 1003:

• Phonological awareness
• Letter-sound correspondences
• Rapid naming
• Family history of reading difficulties

Example: 
Universal Screening in K in Oregon

12
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DYSLEXIA

13

Less Severe More Severe

General Education Special 
Education
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Outcomes Depend on Both 
Genetic and Environmental Factors
A person with low genetic risk 
could demonstrate symptoms of 
dyslexia if     . . .

they were never shown print or 
taught to read.

With individuals with elevated 
genetic risk . . .

early intervention may prevent or 
minimize reading difficulties –
much hinges on instruction.

Some individuals will manifest 
dyslexia   . . .

no matter how well they are 
taught.

Miciak & Fletcher (2020)
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IDA Infographic: Most Reading Difficulties Can Be Resolved or Diminished 
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IDA Infographic: Most Reading Difficulties Can Be Resolved or Diminished 
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IDA Infographic: Most Reading Difficulties Can Be Resolved or Diminished 
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Provide evidence-based, explicit, systematic reading 
instruction across all tiers of instructional support.

Best Practice for Instructional Support for 
Students with Dyslexia

18
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Start with a Strong Core Reading Program!

Successful literacy instruction, especially for at-risk 
students and those with reading disabilities, provides a 
strong core of highly explicit, systematic teaching of 
foundational skills.
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What Do We Teach? 
5 Essential Elements in Beginning Reading:

• Phonemic Awareness
• Phonics
• Fluency
• Vocabulary 
• Comprehension

National Reading Panel, 2000
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The Elements of Structured Literacy

IDA Infographic: What is Structured Literacy? A Primer on Effective Reading Instruction
https://dyslexiaida.org/what-is-structured-literacy/

https://dyslexiaida.org/what-is-structured-literacy/
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What Do We Teach?
Formula For Word Reading Success:

1. Provide instruction on phonemic awareness and teach 
to the advanced level;

2. Teach and reinforce phonics skills and phonic decoding; 
and

3. Provide ample opportunities to apply these developing 
skills to reading connected text.

Kilpatrick, 2015
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Basic phonological awareness skills include phoneme 
blending and phoneme segmentation (K and 1).

Advanced phonological awareness includes tasks that 
manipulate phonemes, such as deleting, substituting, or 
reversing phonemes within words. (Continues to develop 
until about 3rd grade.)

Kilpatrick, 2015

Training Phonological Awareness Skills 
to the Advanced Level
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Advanced Phonological Awareness
SYLLABLE LEVEL

Basic Syllable Delete: (un)der    der Pre-K to 1st grade
Advanced Syllable Delete(an)imal   imal 1st to 2nd grade

ONSET-RIME LEVEL
Delete (c)at      at
Delete m(an)    m

K to 1st grade

Substitute (n)ot    (h)ot K to 1st grade
Substitute t(an)    t(oy) K to 1st grade

PHONEME LEVEL
Basic Phoneme Delete (p)lane    lane

Delete car(t)       car
1st to early 2nd grade

Substitute (c)lass  (g)lass 1st to early 2nd grade

Advanced Phoneme Delete be(s)t     bet Early 2nd to early 3rd grade

Substitute  li(f)t   li(s)t Early 2nd to early 3rd grade
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Oregon’s CCSS Revisions 
Foundational Skills in Reading
Phonological Awareness - K



www.corelearn.com26

Oregon’s CCSS Revisions
Foundational Skills in Reading
Phonological Awareness – Grade 1
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Oregon’s CCSS Revisions
Foundational Skills in Reading
Phonological Awareness – Grades 2/3
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Given the minimal time investment involved in 
phonological awareness training relative to its 
potential benefits, it seems to make the most 
sense to provide whole-class or small-group Tier I 
instruction to all students . . .

Kilpatrick, 2015

Core Instruction
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To decrease the number of struggling readers . . .  
systematic, explicit phonics is recommended for 
Tier 1 instruction.

Kilpatrick, 2015

Teach and Reinforce Phonic Skills 
and Phonic Decoding 
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Systematic, Explicit Phonics

Post-NRP research suggests that phonics 
instruction with an initial focus on grapheme-
phoneme level relationships, rather than larger-
unit phonics approaches, can lead to better 
reading outcomes (Brady, 2011; Christensen & 
Bowey, 2005; Foorman et al., 2016).

Cited from IDA Educator Training Initiatives Brief: Structured Literacy: An 
Introductory Guide
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Phonic decoding teaches:

• letter-sound knowledge – to proficiency!

• oral blending to sound out unfamiliar words.

Teach and Reinforce Phonic Decoding

31

Kilpatrick, 2015
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Provide Ample Practice in Reading Connected Text

From SIPPS 
Beginning Level
Lesson 47

Focus:
ch
-tch
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Phonics Lesson Sequence
Structured Literacy Element: Sound-symbol

What might this look like?

1. Develop Phonemic Awareness
2. Introduce Sound/Spelling
3. Blend Words
4. Build Automatic Word Recognition
5. Apply to Decodable Text
6. Word Work for Decoding and Encoding

From CORE’s Teaching Reading Sourcebook, Third Edition, page 175
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What Do We Teach?
Summary with a Dyslexia Lens:

• Phonemic Awareness – and to the advanced level
• Highly explicit, systematic synthetic-phonics instruction
• Ample application of these skills to reading connected 

text
• Explicit spelling instruction (including instruction in 

common spelling generalizations and morphemic 
analysis)

Typical students as well as those with dyslexia benefit 
from this kind of instruction!
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Principles of Instruction That Empower 
Teachers to Meet the Needs of Students 
with Dyslexia in Their Classrooms

How We Teach!
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Structured Literacy’s Evidence-Based 
Principles

IDA Infographic: What is Structured Literacy? A Primer on Effective Reading Instruction
https://dyslexiaida.org/what-is-structured-literacy/

https://dyslexiaida.org/what-is-structured-literacy/
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Merging the What and the How

IDA Infographic: What is Structured Literacy? A Primer on Effective Reading Instruction
https://dyslexiaida.org/what-is-structured-literacy/

https://dyslexiaida.org/what-is-structured-literacy/


www.corelearn.com38

• Students identified as showing risk factors for reading 
difficulties based on the universal screening are provided 
with additional learning time beyond core instruction.

• Standardized academic interventions (consistent across 
school)

Tier 2: Additional Instruction for Some

38
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Tier 2: Additional Instruction for Some

M
O
RE

“Core plus more”

Small groups

Targeted, based on assessed student need

Explicit teacher-led, evidence-based 
instruction

Scaffolded

Opportunities to respond with corrective 
feedback

Group motivational strategies

Frequent progress monitoring
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Universal Screening Data 
Indicates Difficulty with:

Instructional Implications

Phonological Awareness Instruction focused on the development of 
phonological awareness skills with the goal 
of segmenting individual phonemes in cvc 
and cvcc/ccvc words by the end of 
kindergarten. Begin deletion at the syllable 
level.

Sound/ Spelling 
Correspondences

Instruction focused on developing 
sound/symbol associations. Integrate S/S 
instruction with PA. Once several 
associations mastered, begin explicit 
instruction on decoding with phonemic 
blending. Integrate spelling activities!

Rapid Naming 
(Automaticity)

A measure of risk. DO NOT include 
instructional activities focused on the 
development of rapid naming skills. DO 
adapt instructional techniques to help 
address this weakness.

Tier 2 Support 40
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Tier 2 Support 41

To develop automaticity 
… NOT to read as fast 
as you can!
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Individualized Interventions

• A strong core reading program allows for opportunities to 
engage ALL students in literacy learning.

• Additional individualized interventions may also be 
provided by quality specialists for students who struggle 
with reading. Students may be taught in very small group 
settings to increase the level of intensity and individualize 
instruction. 
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• Start with reading instruction based on the science of 
reading and . . .

• Make it “more explicit and comprehensive, more intensive 
and more supportive than the instruction provided to the 
majority of children.”

Torgesen, Foorman & Wagner, 2007

What Does Tier 3 Intervention Look 
Like for Students with Dyslexia?

43
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"Teaching a dyslexic child to read is based on the 
same principles used to teach any child to read. 
Since the neural systems responsible for 
transforming print into language may not be as 
responsive as in other children, however, the 
instruction must be relentless and amplified in 
every way possible so that it penetrates and takes 
hold.”

Sally Shaywitz, Overcoming Dyslexia, 2004

44
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Dyslexia-Specific Interventions

“Furthermore, there is little evidence for the specificity of 
dyslexia interventions. Children with word reading and 
spelling problems with and without other proposed 
markers of dyslexia respond similarly to these 
interventions. Thus, the search for dyslexia-specific 
interventions potentially limits access to effective 
reading instruction for some children.”

Miciak & Fletcher (2020), pg. 9
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Tier 3: Individualized Interventions

M
O
ST

More instructional time than Tier 2

Smaller groups (1-3)

Powerful – address a few important skills 
really well

Explicit teacher-led, evidence-based 
instruction

Scaffolded with language support

Opportunities to respond with corrective 
feedback

Intensive motivational strategies

Frequent progress monitoring
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Remember . . . More Intensity for 
Students with Dyslexia!

• More instructional time
• A smaller group size
• Greater explicitness and scaffolding from the teacher
• “Air tight” scope and sequence
• Diagnostic teaching to the level of automaticity
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Sufficient, More, Most
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“The “D” word isn’t the golden ticket to get what you need. You 
don’t need a magic word. Struggling is enough. You know, if a 
kid is starting to drown in a pool, lifeguards don’t do something 
different if it is a cramp, the kid got tired, doesn’t know how to 
swim, is choking on water, or any other cause. They just jump 
in and save them and it looks pretty much the same no matter 
the cause. We should be like lifeguards.”

Steven Dykstra, Ph.D.
Psychologist
Founding Member of the 
Wisconsin Reading Coalition
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Learn the Science of Reading
• 7-10-week online course that teaches foundational skills 

and instructional practices based on the science of 
reading

• Learn to understand and recognize dyslexia and its 
warning signs

• Includes the Teaching Reading Sourcebook and 
Assessing Reading: Multiple Measures textbooks

• Next sessions begin Oct. 22 & Dec. 1
• Available for graduate credit

www.corelearn.com/online-elementary-reading-academy
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Questions?

Get in Touch with CORE!
info@corelearn.com

888.249.6155

Consortium on Reaching Excellence in Education                           @COREInc
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Beyond the Phonics Fight

Thursday, Oct. 15 | 4:00 p.m. ET

Featuring Emily Hanford, Senior Education 
Correspondent, APM Reports
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