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CORE Mission

CORE serves as a trusted advisor at all levels of K–12 education, 
working collaboratively with educators to support literacy achievement 
growth for all students.  

Our literacy implementation support services and products help our 
customers build their own capacity for effective instruction by laying a 
foundation of research-based knowledge, supporting the use of proven 
tools, and developing literacy leadership.  

As an organization committed to integrity, excellence, and service, we 
believe that with informed school and district leaders, expert teaching, 
and well-implemented programs, all students can become proficient 
readers and writers.
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Implementation Resource Packet, Elementary

This packet is a collection of resources that supports implementation of an effective reading program. 
With the assistance of your CORE Educational Consultant or District Implementation Advisor, use these 
resources to plan interventions for students and teachers, measure your level of implementation, design 
and implement a literacy plan with a strategic timeline, and make effective use of your leadership team.
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Using Classroom Assessment to Increase Student 
Achievement

“The best classroom assessments also serve as meaningful sources of information for 
teachers, helping them identify what they taught well and what they need to work on. 
When as many as half the students in a class answer a clear question incorrectly or fail to 
meet a particular criterion, it’s not a student learning problem—it’s a teaching problem.”
Thomas Guskey, “How Classroom Assessments Improve Student Learning,” Educational 
Leadership, Volume 60, No. 5, February 2003.

Successful schools use data to drive their practices. In such schools and districts, there exists a 
widespread, systematic use of data. Districts that are demonstrating success with high-poverty populations 
and diverse learners all attribute their significant improvement to implementation of a research-based 
program, alignment, and rigorous use of and attention to ongoing assessment data. In one study of four 
school districts in Texas, a central office administrator describes the focus that led to their achievement: 
“Superintendents and boards discussed student achievement regularly in board meetings. Principals 
discussed with teachers data for the campus and for each teacher, and the teachers discussed it with each 
other. Central office personnel helped campus leaders and teachers use data to focus, plan, and monitor 
the implementation of their plans.” (Equity-Driven Achievement-Focused School Districts, Charles Dana 
Center, University of Texas at Austin, 2000, p. 28.)

To use data well and wisely, we will want to frame the work carefully. 

Guiding principles
1. Look honestly at the data.
2. Determine whether the data is the result of student problems or teaching problems. (Use the 

flowchart for decision making on page 2-47 to determine steps.)
3. Identify each student who is not succeeding (strategic and intensive) by name; this makes the 

numbers real.
4. Disaggregate the data by all groups including special education and English learners.
5. Shoot for 80-90% of students meeting your targets in each classroom and throughout each school. 

Be bold but realistic.
6. Use the information to make systematic adjustments for schools, teachers, and students. Base the 

intensity of intervention on the categories of student achievement (i.e., strategic or intensive).
7. Identify benchmark teachers and schools that can serve as positive models for visitation and 

creation of video demonstrations. 
8. Hold administrators and teachers accountable for implementing the necessary adjustments.

Use the process on the next page to guide your data study.
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This rubric was developed to assist teachers and administrators in effectively implementing a research-
based reading/language arts program. The criteria attached are consistent with the National Academy 
of Sciences 1998 report Preventing Reading Diffi culties in Young Children, Reading IS Rocket Science 
(AFT), Report of the National Reading Panel (2000), Put Reading First (2001), the requirements of the 
No Child Left Behind Act, and many states’ standards and legislation. The rubric includes the Secretary of 
Education’s Six Steps to Success as well as one additional step: the selection of research-based materials.

In order to make the structural and instructional changes necessary to ensure that all students will 
read well, school leaders play a vital role. It is not enough that teachers are trained, but schools must 
signifi cantly alter the ways they organize and conduct the teaching of reading. Schools more than at any 
time, perhaps, will be under close scrutiny in the implementation of state program requirements. Large 
sums of money have been invested in professional development, but unless administrators and teachers 
are diligent and relentless in the pursuit of excellence in teaching reading, much of the money may be 
wasted. This rubric is intended to serve as a blueprint to assist administrators and others responsible for 
literacy leadership, as well as classroom teachers, to understand the elements that must be in place for full 
and successful implementation leading to high student achievement. 

This rubric is not to be used for teacher evaluation; rather, it is a continuous improvement document that 
should be used for support and growth.

The rating of 4 represents full implementation and strong evidence of the component. 
3 indicates implementation is evident but not consistent. 
2 indicates the components are evident in a limited way. 
1 indicates poor implementation and limited evidence.

SBRR = Scientifi cally-based reading research

K–6 Implementation Rubric
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Criterion 1. Selection of a high-quality curriculum. The school has identified and selected a curriculum 
program with evidence of success for the largest possible number of students and grounded in the SBRR. 
The selected program will have systematic and explicit instruction in phoneme awareness, phonics, 
fluency, vocabulary, and comprehension, in line with Put Reading First (2001) and state standards. The 
writing, grammar, and language components support reading, are of the highest quality, and are aligned to 
standards.
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